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The University of Missouri-Columbia was awarded a thrée-year U.S.0. E.
Specia} Projects Grant on June 1, 194, from the Bureau of Education for, the

Handicappeds ‘Labeled "Project PRICE"\(Programming Retarded in Career Educa-

’tion)ﬁ the Project is designed to result in a methodology by which school
systems can educate personnel to provide\more relevant instruction and sup-
portive services to educable mentally retirded students within a Career

Education context.
4
Project PRICE has three major goals:

(1) To develop an inservice/staff develophent model to educate tegular
and’ special education personnel to prowde effective Career Eduration

services to EMR students in K-12 progr

(2) To idearify and develop apprOpriateatypés of techniques, materials,
and experieqceé so that school personnel cap work more effectively
with EMR students in a Care;r Education context; and

(3) To complete and disseiinate the resulting inservice/staff: develop-
ment training program &° that it can be utilizéd throughout the s
country by school systems desiring to adopt the, Career Education

\\' " approach. - : \ »

Six Mid—western public school systems are participating 1h the project to

obtain\pxactitioner s input and to provide the opportunity to field test the

Project\s model, techniques, and materials.

This\is the third of several working papers to be written and dissemina-
ted to prqfessional workers interested in re-directing services and infusing
change inty educational programs for educable mentally retarded students.
This paper attempts to pelineate,the ﬁajogiissues confronting the field as -
career education programs emerge and relates the positi&n of Project PRICE

K

to the educat&onal needs of retarded students as we see them.
\ ]
The authoﬁs of this publication are Norman C. Gysbers, Professor of
Educatio:E and ﬁynda West?’Assistgnt Project Director, both 4in the Department
\
of Counseling and Personnel Services, at this university. Dr. Gysbers, for-

mer President of ﬁhe National Vocational Guidance Association, has directed
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numerous career guidance, counseling, and development projects at both the
national and state levels.

3

From 1970-1974 he directed a National Career
Guidance, Cbunseling and Placement Project at the University of Missouri

funded through the USOE's Bureau of Occupational and Adult Education. Miss

West, a graduate of this university's Department of Counseling and Personnel
Services has had several years experience teaching educable retarded students,
teaching adult basic education, and was formerly Assistant Director of Office -
of Educational Field Experiences at the University of Missouri-Columbia.

We are pleased with -the response of the "field to our project and its
directione., We are extremely appreciative of the support from the USOE's
hureau of Education for the Handicapped, an agency which continually strives
to improve the delivery of educational services to our handicapped citigens.
We are hopeful that our efforts are leading in this direction and that theéé

working papers are serving as a stimulus toward this end. A

4

6 Hill Hall L ‘ ‘Donn Brolin
Columbia, Missouri 65201 . g . Project Director
\
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INTRODUCTION . ‘

Since the time that career education was established as a priority in

. ! . < .
lggzcation, numerous efforts to conceptualize and implement it have occurred

at Federal, State and localslevels. ;Fedéral efforts have’ included finan=

, cial assiétance to Statés and local school districts as well as technical °

2 . B
- assistance through conferences, workshops, research and demongtration pro-

-

jects. 'Many States have developed career education position statements and/
?
or guides, held conferences, ‘workshops and have supported local school dis-

trict career education projects financially. Local school districts across
the country have formulated and begun the implementation of career edUca-\
tion concepts. ) ; ’ ’ o

.Effort by Federal, State and local educators to conceptualize and im—\
plement career education in the schools are being received with mixed re- |

actions, however. Some individuals and groups endorse’the concept whole- \

heartedly while others have taken a "wait-and-see" attitude while still /

1

others are somewhat reluctant. These differences of opinion concerning
the naturé and strugture of career education are substantial. They result

in part from the different perspectives that individuals and groups have
' >

' about the growth and development of individuals and their gGcial institu-

tions. These differences form the basis for a number of critical issues in

v
2

career education which must beée resolved 1f its full potentjial is to be

realized. - . . e

ture says ‘about career education for the educable retarded and then identify
. -]

. |

. 1
The purpoqp of this paper is first to review briefly what the ligera— i

I

1

i

and describe Project PRICE's position on these issues as they relate to the
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Project's major goal of better preparing school personnel to teach educable

retarded students, aiéentify%ng and describing Projecg PRICE's position on
thesegisSues is 1mp3rtant be;ause it is the contention of Project staff
that within a career education framework, educable retarded students can
Eest attain 8pecific dgily living, personal-soclal and occupational compe-
tencies to enable them to more confidently enter the world of work and
hopefully find achievemeht and-satisfaction as contributing members of

society,
o Ld

b




II.

THE NEED FOR CAREER EDUCATION t .

The May 1973 issue of Exceptiohal Children, strongly supported the

career education movement for the retarded. In that issue Falck (1973) )
stated that the responsibility of educators is to develop programs to help - °
retarded students learn,séeciftc soéial skills so that ewployees will want
to hire them. Career educ;tion, she suggested,sis soctally oriented. "It
gives educat;ts the opportunify to {pcrease a learner's interesg in his
world bf improving the 1nterf;cing between the community an; the.échool
" (p. 666).“ In the same issue Grenda (1973) pointed out that because of
handicaps, some students are not 'in a competitive position in our society.
ﬁven if Ehey have a speci%ic job skill, sthey may experience difficulty in
employment 1if ﬁey cannot socially adapt to the work environment.n Still in ,
the same issue Brown (1973) wrote-that the exceptional child is expected to
absorb<too mucL. Iné&e we should zero in on terminal objectives so that
special education st are/prepared for employment when they'lgave
school.. Educaforé need to coneentrate on réal life needs, job connected
needs, survival ﬁeeds.‘ Project PRICE divides needs such fs these into.3
domains called Paily Living Skills, Personal-Social and Occupatiznal Skills.
Person;el in the Rose F. Kennedy Center for Research in Mental Retar- ;
dation and Human Development (Summer 1974) expressed their concerﬂ for the
“ area of social competenc;. Relatively little attention or segearch has
foched on social sk111€< despite the fact ghat ; deficiency in social
gskills is recognized as a component of mental‘retardatidn. Project PRICE
recognized such a deficiency and includes a sérong emphasis in its 1n-setv1c;
¢

endeavors to promote such skills for the retarded.

In a paper on career education for the handicapped Hoyt (n.d.) wrote:




-~ .

We have, for far too long, seemed totact as though a
handicapped person should be both plgased and grate-
ful for any kind of work society provides. Unlike
other persons, we seem to assume that, if a person
is handicapped, boredom on a job is 1mpossib1e. .
+ Worse, much of society has seémed to assume that,
while most persons should seek work compatible with
L : their interests and aptitudes. Such congiderations,
) are not necessary when seeking to find employment
for handicapped persons. If any job in the world of
paid employment can be found for the handicapped
person, we seem far too often to be personally re-
. » lieved, and surprised when the handicapped person is
anything less than effusively grateful.

A review of the lite#ature shaws that the key concepts of care¢r educa-

-.tion are very ‘similar to those currently . :ing emphasized in speci: 1 educa-

-t 4
y- tion. Clark| (1974) pqinted this out when he quoted the Bureau’ of Adult,

Vocational.a%d Technital Education, U.S. Office of Edncation 8 (1971) goals

4 \ an - »

L. of career education and suggested that they also are acceptable gg;is for

LA v . - 4
R the education.of educable retarded. . . ~

[} . [ 4
. ,

. T, To make all instructional subject matter more per-

* sonally relevant through restructuring and foéus~ N

. ing it around a career development thewme when pos~ .
‘ sible. . . , Vs v

i

> »

2. To provide all persons the guidance, counspling,

tand instruction needed to (a) develop self-aware-: ]
‘ness and self-direction, ‘(b) expand oc»upational' .
awareness and aspirationms, (c) develop "appropriate"
attitudes about the personal and social signifi-

cance of work. .

\ - 3. To assure all persons an oppor;hnity to gain an
entry level marketable skill prior to tfleir
leaving school if termination is necessary or a
desirable option. . :

4, To prepare all persons completing secondary
school with the knowledge and skills necessary .
to become employcd or to pursue more training.

5. To provide placement services for every person
in his preparation for a career, whether it be
placement assistance in employment or further
education, ‘ ’

6. To build into the educatidnal system greater in-
volvement and coordination of all possible re-
! sources in the community.




To .facilitate entry and re-’-entry? either into the
world of work or the educational system, for all
persons through a flextble educational system i\r
. which continually reviews and expands educational'
-~ and occupational options (P. ‘3). <

: As the literature indicates, career education is needed as much for

- L

. the educable retarded as it is fo? all‘inéﬁyiduals in regular eéﬁcatibnal
’érograms.. This goal 1;‘strongly-supported by the Sureau of'Eaucation for
the Handicapped, U.S. Office ;beducatfon as evidenced. by the fact that the
,Bureag "provides financial "aid to help ;timulate thé.ipitiation, expansion

and improvement of career ed&eatidb programs for the handicapped throughout

the nation {Martin, 1973)."

»
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4 .

CRITICAL ISSUES IN CAREER EDUCATION<ﬂ

. . The review of literature clearly indicates fhat there is substantial

support for career education for educable retarded students. At the same
12 Y ‘
time, hqwever, it also is clear that a number of fssues have yet to be re-
|
solved; issues that emerge from consideration of the purposes, nature and

\\59 structure of career education. This section of the paper discusses several
< g ' ,critical issues in career education and reviews some key differences of
o opinion concerning its purposes. .

Work Ethic vs. Life Ethic

Educators are concerned about what should be the major emphgsisfof \\\\Qg,
career education. Some say career education éhould be concerned primarily
with the ecoromic aspects of human development while others say it should

be con;erned with the total sélf. Individuals who support a view of career
\ /
¢ ' 9
‘ education that expresses a need to restore the creditability of the. work

>

ethic focus on economic man. They define work as personally meaningful,

socially‘productive and beneficial. The following passage exemplifies this

-

!

point of view. _*

...the career education movement seeks to define work ’
as productive effort aimed at producing goods or
services that will be beneficial to mankind. The
connotation of productive and beneficial are equally !
important in this definition,
.o ' It is a concept that pictures work as a prime
o means of helping& individuals meet their personal,

human needs for . evement, for accomplishment, 3
One must feel tha®he is doing something that 1is
_recognized by others as being meaningful to the worker,
It is a concept that recognizes that one person

may like his woerk while another may dislike the work: .
he.does, yet neither worker is diminished in the process. \

< It is a concept that can be expressed in terms of
the economic and societal necessity for work, but can
be equally well expressed in terms of the psychological
necessity for work as a means of-enhancing one's self-

concept. . -

“ 4 ‘ = - \‘-‘
Q ‘ e TN . "
“ERIC ‘ S 3
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As envisioned by career education, work is a ¢
wonderful word that carries a host o positive con-
notations. Unfortunately, the word’is not interpreted
.in such a way by many persons at the present time. A

v major portion of the. initial career education effort
must be directed toward changing the concept of work
from one that carries negative connotations to one ¢
that is viewed in a positive manner by the vast ma-
jority of people (Hgyt, W73, p. 4). )
1
Other. educators see career education as focusing o the total indivi~

dual, encompassing work within all of the roles, sattings/énd events which

comprise a person's life. From this perspective, career means more Lhan
. . [ - - . ¢ -
occupation. -

..."Career" is defined as the course by which one
develops and lives a responsible and satisfying ’ife.
By defining career" in terms of man's life span, we'

. must include one's roles as learner, producer, citi-
zen, £am11y member, consumer, and social-political ’
being. ' Throughout a life span, these roles are in
a constant state of changing relative importance.

At one point, an individual may perceive the role of
citizen as his highest priority, At another time, .
the role of producer may be moSEvinportant. Although
the assignment cf permanent’ preeninence to any one of
chese roles must be avoided, temporary emphasis on
one or another may ye justified (Gordon, 1973, p. 59).

Larry Allen,,a 1972 .Arkansas high school graduate, reiterated this
theme when he éuggested the need to focus our attention and efforts in
education on learning to live as well as learﬁing to make a living.

...I hope that when the time comes to follow a

Career Education plan in public schools we don't

limit the concept implied by the term ''Career Educa~-

tion." 1In the future, the work carzers of Americans .
will constitute only a portion of our daily lives...

Te lead full, useful lives, on the Job and off, we

must be preparad to develop ourselwes into wel)l-

rounded individuals (Allen, 1973, ¢. 162).

Advoéate; of this broader view on- the total individual belie#e that
~while work is a central activity qu most people, it cannot be separated
from one's total 1ife. For;er Secretary of Labor, Willard Wirtz, made this
point clear recently when he suggested the need to work~toyard a life ethic

in which work has meaning.




KWe arc going to have to think about not just a "work
ethic" but .wvhat life is all about. We should look
for a "life ethic" tHet gives work more meaning. vIrn

. such gn environment productivity will “wave 2 much
differen: definition today. -

(

Part of Education, pr All of Education? .

. — s
= Is career education all of education or is it only par{/of tducation?

& .
)
On one side, carcer education is seen as-baiq& part °§~£§é

-

L4

otal educatiggal

precess. This perspective is evident ia the following definition.
]
Career education is-preparation for ‘all meagingful
« % and productive activity, at work or at leisure,
., ‘twhether paid or volunteer, as employee and employer,
\ an private business or in the public sector, or in " 4
“the fcmily (Hovt, Evans, Hackin and thgun, 1872, p. 2).

‘.

o
‘

Froem this perspective, career edqcation involves that portion of the
educational process which relates to preparation for work. The propone;ts
of this position recomme;d substantial chang;e in present educational pro-

" cesses. They point out that much of education is overly abstract and ofteng
unrelated to the'worlé, especially ﬁg; work worid. Young people have lirtle
Eﬁowledge and understanding ;f the work world and the possibilities it hay
have for them. There is 2 need for education that will provide indiﬁiduals
with experiences and training to succeed.occupationally whenever they'dacidé ;
to leave the formal educational process. Career education formulated in
this way encompasses vocational-technical education, but also includes other
aduca§10n31 curricula which can and should be related to the work world. In
this muﬁﬁ;r aspects of courses such as English, history, 3cience and mathema-
tics are included in the career education concept.

'Tha other position that 3s taken by a number of educa;ors is that

career educztion is education; that education cannot be divided into segments

.such as career education, health education and aesthetic education.

1o
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» ...Career efucation is properly synonymous in meaning
 with education. Or to put it differently, all educa-
. tion, .in addition to whatever else it may be, should
' be career education (McMurrin, 1973, p. 19).

’ The propé;nen;s of this position recommend the need to make _substantial
_’chang;es in present educatignal proco*\sses. In this case, however, changes
%.n all aspects of 'Ehe educationaljprocess are recommended; not only in

tﬁos,é aspects that relate to the work world. Those who favor the broad

view of carger educgtion stress % he need to relate all of education to all

: of the roles, settin.gss and evetits of a person's total life.

& .
For Some Students? For All Students? For What Purpose?

There is concern among some educators that career education is only a

new title for vocationsl-technical education. This concern is expressed in
1 . ]
. a number of ways. For example, in the Summer 1972 issue of the National

\
’ Urban League's Education Division Newsletter EPIC, devoted entirely to ca-

reer education, section subtitles auch as "Career Edgcation: A New Name
for an Old Game" and “Career Education in tha Midwest: Confused with Voca-

tional Fducation" were used. 1In a similar way but from a somewhat different
& *

pefspective, Nash and Ague expressed concern about an over emphasis in ca-
' reer education-on Zhe development of marketable skills at’the expense of

skills for livi'xg life.
. "To counteract the current preoccupation with market-
, ".able skills 'typical of many career programs, educa-
) tors will have to consider the value of skills which
may be probing, questioning, non-inetrumental and
confrofftative (Nash and Ague, 1973, p. 377). i
¢ / '

. - , Other educators stress the importan& of career education fnr all peo-

: 1 4

plek at all edqcational leveli from early childhood through the adq.t years.

r
u 'Thejr‘ feel, however, that some)present conceptions must be extended to ac-
° ¥

complish this. -

(

[t?
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...focusing on K-12 or even K-14 will inadvertently
reinforce th® image that Career Education 1s, after
all;~the old wine of vocational education in a new
bottle...it is imperative to .take every precaution
to avoid the equation that Career Education equals
' vocational education. A demonstration that Career
Education 1s for college students would help avoid
. this (Spradley, 1973, p. 13).

Directly related to jthe issue of for whom is career education intended
is the issue of the purpose of career education. The lines seem to be
dravn most sharply between those who sdvocate & work world orientation with

an emphasis on the.develgpmenc{of marketable skills, and those who feel ca-
reer education should stress total life development skills. This difference
of opini&h i8 related directly to the scope of carder education and whether

or not career education is part of education or all of eddﬁaéion.
A Final Note )

The different perspectives concerning the purposes and conceptualiza-
tions of career education presented in this paper are deeply,ingrained- in the
value systems of the various conceptualizers. The potential that the concept

has for vitalizing and refocusing education could be lost, However, if these

ba%ic differences are not resolved.

Yo

{
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PROJECT PRICE'S POSITION

®

L4

So far this paper has presented a number of critical issues coqcerning

carekr education. The next step is to identify and describe Project PRICE's
. - \ '
position on these issues as they velate to the education of educable retarded

q
o

students. a !

A Life Career Perspective

»

Tt 18 Project PRICE's position that a life ?thic or life career per-
spective of career education comes clo;est to meeting the total needs of °
edu?able tetaé&ed 1ndiv1ddhls.' The work ethic pe;spective with its emphasis
. on the economic individual is too restrictive by Ytself because it tends to
isolate economic aspects of life from other aspecés of 1life. While Proigct
PRIC% staff fully recognize and support the 1mportan; role that work plays
in the lives of retarded students, they also recognize that work cannot be
separated from other life roles ard settings.

The broad life career view of career education that is endorsed by
Project PRIC?%is readily apparent in the Project's usg)of Brolin's (1974)
proposed sécondary—level career education curriculum for the educable retar-
ded. The proposed curriculum as shown in Table 1 organizes 22 compeiencies
into three primary categories--daily living skills, personal-social skills

and occupational guidance and preparation. Instruction to develop academic

competencies is seen as supportive to skills in these three categories.

A Complete Educational Concept for All Students

Project PRICE's position on the part or all of education issue is that
career education for the educable retarded is more than one part of their
educational program. It cannot be only a portion of their curriculum; it is

.

o ' 15




Table 1. CAREER EDUCATION CURRICULUM N
COMPETENCIES FOR EMR STUDENTSL

. . )

12

Curriculum Area andhbompetency

10.
11.
12.
13.
14.
15.

16.

17,

18.

19.

20.
21.
22,

" DAILY LIVING SKILLS

-

Managing Fémily Finances o0
Selecting, Managing and Maintaining a Ho;e
Caring for Personal Needs !

Raising Childr;n, Family Living

Buying and Preparing Food \

Buying and Caring for Clothing

Engaging in Civic Activities '
Utilizing Recreation and Leisure (\
Getting Around the Community

PERSONAL~SOCIAL SKILLS

Achieving Self-Awareness
Acquiring Self-Confidence
Achieving Socially Responsible Behavior.
Maintaining Good Interpersonal Skills

. Achieving Independence

Achieving Problem-Solving Skills
Communicating Adequately With Others

OCCUPATIONAL GUIDANCE AND PREPARATION

Knowing andli;ploring Occupational Posgibilities
Selecting and Planning Occupational.Ch;ices'
Exhibiting Appropriate Work Habits and Behaviors
Exhibiti?g Sufficient Physical and Manual Skills
Obtaining a Specific Occupational Skill

Seeking, Securing, and Maintaining Employment

lBrolin (1974)

i
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their entire curriculum. The career education curriculum being proposed by

- o
the Project for educable retarded students underscorés this point.with’its

1

emphasis on daily living ;kills, personal-social skilis and ogcupational

skills, all supported by academic skillg; For the educable retarded caree;

education is not simply another name for occupational education. It is in-

stead education that focuses on facilitating the: growth and development of .

the educable retarded for all of .the life roles, settings and events which
't

comprise their total lives. In./brief, our position on career educdtion for

i

the educable retarded is that it:

L]

. 18 a complete-educational concept encompassing all kinds, types, and
levels of education, ' ' o /

. e
.. is preparation for all phages of their gives,
. . focuses on interpersonal and 1nzﬁgpersonal skills,
. is ongoing from preschool through retirement,
. equips students with saieabke”skille;
. provides a balance of content and e}periential learning,- .}
. emphasizes helping them to plan aid make decisions wigely; and
. is a way to pefsonalize their education.

Project PRICE will endeavor to design an inservice training model that will

" lead to this end.

()

o

-




s
o

. . EPILOGUE

* The results of the.field study regarding which types of school persontel
‘can best meet the Career Education needs of EMR students at. the secondary
grade levels, competencies and experiences needed, and types of materials
and information needed for them to effectively underatand and work with such
students is completed and currently being analyzed. " The results of this
study will be forthcoming.

The first inservice worksnop is scheduled for May 4-7, 1975, at the
University of Missouri. This traﬁning will focus on 45 trainers from the
cooperating schools who will assist Project PRICE staff in conducting field-
based inservice workshops at their schools next Fall and Winter. At least

six inservice workshops are contemplated for each school next project yeer.

Working papers published to date are the following:
. Programming Retarded In Career Education

. Career Education Materials_for Educable Retarded ‘Students

. Career Education: Its Impiications for the Educable Retarded

. Daily Living, Personal-Social, and Occupational Skills Develdpment
for Educable Retarded Students

Those contemplated in the future will focus on the following:

& . Preparing School Pehsonnei for Accommodating Retarded Students in
Career Education Pr?grams: Results of a Study

. An Inservice Trainiﬁg Model for School Personnel in Better Serving
the Carecer Education Needs of Educable Retarded Students

Those contemplated for the next project year are the following:
. School-Based Resources for Educable Retarded Students
. Community-Based Resources for Educable Retarded Students

. Evaluation of Educable Retarded.Students' Competencies

During the first project year (June 1, 1974-May 31, 1975), the PRICE
staff has worked closely with each cooperating schools liaison person and
several university and national advisors. We have identified and gathered
related materials, prepared some training materials, and become familiar
with much of the work that has been undertaken around the country. Further
work in these\areas will be continued in addition to the field workshops

during the second project year.
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